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Spelling is a skill required in many daily tasks, including 
writing letters, emails, text messages, or academic papers. 
Spelling impacts writing to such an extent that the Simple 
View of Writing (SVW) states that spelling is a building 
block of writing development (Berninger et  al., 2002; 
Satangelo & Graham, 2015). If children struggle with 
spelling, their writing will be limited to the words they 
know how to spell (Moats, 2005) and their attentional 
resources will be devoted to spelling unknown words rather 
than to higher-level writing processes (Graham et al., 2011; 
Satangelo & Graham, 2015). In addition, spelling difficul-
ties inhibit writing fluency, causing the writer to forget 
what they intended to write (Graham et al., 2011; Satangelo 
& Graham, 2015).

Beyond influencing writing development, spelling also 
influences the perception others may have of written work 
and the writer’s intellect and abilities, according to the 
Presentation Effect (Graham et  al., 2011; Satangelo & 
Graham, 2015). Given multiple written works containing 
the same content, a rater will assign a lower score to a paper 
with more spelling errors either due to the negative percep-
tion of the spelling errors, or due to a lack of the rater read-
ing the entire paper and assigning a grade based only on a 
portion of the writing (Satangelo & Graham, 2015).

Spelling also impacts an individual’s ability to read, and 
has been shown to predict future reading development and 
abilities (Abbott et al., 2010; Bahr et al., 2015; Caravolas 
et al., 2001; Chua et al., 2016; Desimoni et al., 2012; Ehri, 
2000). While investigating the spelling development of 153 
children longitudinally during the first 3 years of school, 
Caravolas et al. (2001) examined the relationship between 
spelling (phonological and conventional) and reading abili-
ties. The results showed that spelling is one of the strongest 
longitudinal predictors of reading ability. The authors con-
cluded that spelling is a strong foundation for the effective 
development of reading abilities in later grades.

Similarly, in an effort to improve early identification of 
reading disabilities, Chua et  al. (2016) administered five 
inventories (i.e., phonological awareness, vocabulary, Wide 
Range Achievement Test–4 spelling, rapid naming of digits, 
and letter identification) followed by the Wide Range 
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Abstract
The depth of the English orthography makes reading and spelling in English a difficult task; particularly for English language 
learners (ELLs) whose first language (L1) has a shallow orthography. Mastering spelling in English is a critical component 
of increasing the English literacy of ELLs. This study investigated the English spelling of 569 Spanish-speaking ELLs in 
Grades 4 to 6. Participants’ writing samples were analyzed for spelling errors. Latent class analysis was utilized to discover 
hidden categories within the data using eight spelling error categories: (a) Vowel Omission; (b) Vowel Addition; (c) 
Vowel Substitution; (d) Vowel Sequence; (e) Consonant Omission; (f) Consonant Addition; (g) Consonant Substitution; 
(h) Consonant Sequence. Consonant- and vowel-based errors were nearly equal in each grade level. Latent class analysis 
resulted in a two-class model. Students in Class 1 made more types of errors than students in Class 2. As the grade level 
increased, the percentage of students in Class 2 increased. The results of this study show the effects of English and Spanish 
orthographies on the spelling of Spanish-speaking ELLs, with spelling errors occurring among both vowels and consonants. 
As omissions were the most prevalent errors in both classes, spelling instruction aimed at decreasing omissions should be 
considered for ELLs.
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